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Where to access Funda Wande materials
• The Funda Wande Reading for Meaning Course for 
teachers is available on the Funda Wande APP:  
funda.fundawande.org 

A video showing how to get onto and navigate this 
APP is available at: https://www.youtube.com/
watch?v=L0bE1HEuoGA

– PDF versions of the APP (with text and reference 
to videos on youtube) are available on Funda Wande’s 
website: https://fundawande.org/learning-resources

– Videos can be found on the Funda Wande youtube 
channel: https://www.youtube.com/channel/
UCdbzR2fVsW5AtaQY_WYbvHw

– Other supporting materials such as the Vula Bula 
stories (in 6 languages) and Funda Wande lesson plans (in 
isiXhosa and English) are available on the Funda Wande 
website: https://fundawande.org/learning-resources

Funda Wande Course Modules
1. CAPS Reading Activities

2. Emergent Literacy

3. Teaching Decoding

4. Teaching Vocabulary

5. Teaching Comprehension

6. Teaching Writing and Handwriting

7. Teaching EFAL in Foundation Phase 1

8. Teaching EFAL in Foundation Phase 2

9. Developing a Culture of Reading

10. Inclusive Education

11. Reading Assessment and Remediation

12. Planning and Progression

Logging in to the Rhodes Course on the Funda Wande App.

1. Connect to the internet via mobile phone, pc or tablet

2. Use Google chrome and insert the following link

https://funda.fundawande.org/login/

http://funda.fundawande.org 
https://www.youtube.com/watch?v=L0bE1HEuoGA
https://www.youtube.com/watch?v=L0bE1HEuoGA
 https://fundawande.org/learning-resources
 https://www.youtube.com/channel/UCdbzR2fVsW5AtaQY_WYbvHw
 https://www.youtube.com/channel/UCdbzR2fVsW5AtaQY_WYbvHw
 https://fundawande.org/learning-resources
https://funda.fundawande.org/login/
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3. If this is your first time, first register for the open course.

4. Fill in the registration form and press the orange ‘register’ bar.

5. You will know you have successfully registered if you see this. Click on ‘Go to Login’.

6. Anyone who is registered can log in on this page. Type in your ID Number and use the same 
ID Number as your password. Press ‘Log in’ to proceed.

7. Choose English and then start the Rhodes Course



What is assessment?
6 lessons in this unit11.1

L1: 
What is 

assessment?

L2:  
Why do 

we assess 
learners?

L4:  
Comparing 
formative 

with 
summative 
assessment

L5: 
Find out 

more

L3:  
Learn more 

about 
formative 

assessment

L6: 
Review

Assessment and 
remediation

 
L1: What is assessment?

Outcomes
– Understand what is meant by assessment of literacy

– Understand the assessment cycle

– Understand what teachers must know in order to make 
informed judgements

– Know what good assessment looks like.

 
What is assessment of literacy?
Assessment is the process of finding out what learners 
know and what they can do.  In the process, the teacher 
makes judgements about a learner’s reading and writing 
performance.  The teacher’s judgements must be 
informed by a good knowledge of, on one hand, the 
components of reading and on the other, how children 
learn to read and write.  The teacher’s judgements 
must also be supported by evidence.  For example, if 
the teacher assesses a learner as a fluent reader, she 
must have evidence to show that the learner can read 
accurately, quickly and with expression.

MODULE

11

A TEACHER ASSESSING A LEARNER.
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Once the teacher has assessed a learner, she must provide 
feedback that helps the learner to move forward.  She 
must also use the feedback she has gained from the results 
of the assessment to reflect on her teaching – what has 
been learned and what still needs to be done?  This will 
assist her in setting new goals and planning the next phase 
of her teaching.  We call this the assessment cycle.

To assess reading and writing effectively, teachers must also know:

– What the focus of reading and writing should be at each grade level

– What learners should be achieving at each grade level (i.e. 
benchmarks for learning)

– How to set appropriate goals and provide effective feedback.

What does good literacy assessment look like?

– Aimed at finding out what children can do.

– Relevant – it must cover the components of reading and 
writing that should receive focus in the grade.

– At the right level of challenge so that it distinguishes 
between good learners, average learners and weak learners 
who need more assistance.

– Appropriate for the learners’ age and stage of development.

– Accurate – if two teachers assess the same learners, they 
should get very similar results.

Reflection
– Do you reflect on the results of assessment and use them 
to plan the next step in your teaching?

– Would you describe the judgments you make of your 
learners’ performance as well-informed?

– Are your assessments at the right level of challenge?

QUOTE BY DYLAN WILIAM.

THE ASSESSMENT CYCLE.

Activity 11.1
Choose the correct multiple-choice answer.

 The main aim of assessment is:
 O To record results and enter them on    
  SA-SAMS.
 O To find out what learners know and  can do.
 O To make sure that as many learners as  
  possible pass.

 A benchmark is:
O A standard that learners are expected  
 to achieve at a particular grade level.
O A method of assessing learners' 
 reading and writing.
O A guideline to help teachers make good  
 judgements when assessing learners.

 A good test:
 O Distinguishes between strong,  
  average and weak learners.
 O Sets very high standards so that only a  
  few learners pass.
 O Ensures that every learner passes.

 A focus of reading assessment in Grade 
3 should be:
 O Letter-sound knowledge.
 O Word recognition.
 O Comprehension.

 Why is it important that assessment is 
supported by evidence?
 O To ensure that the assessment is accurate.
 O So it can be put on the teacher’s  
  assessment file.

     O To make it easy to understand and record.



  
L2: Why do we assess   

 learners? 
Outcomes
– Understand why we assess learners.

– Know the 4 main types of assessment and their purposes.

– Know what baseline assessment looks like.

Why do we assess learners?
Teachers assess learners to find out:
– What they know and can do and whether there are any gaps.

– Whether learners are making progress over time.

– How effective their own teaching is and what they should 
teach next.

What is the purpose of assessment?
There are 4 main types of assessment each with a 
different purpose:

1. Baseline assessment is carried out at the beginning of 
the year. The teacher does a baseline assessment to find 
out what the starting point is for each learner.   She uses 
the information to plan her teaching and to monitor each 
learner’s progress from this starting point. The teacher also 
uses baseline assessment to put learners into ability groups 
for Group Guided Reading so that their needs can be met.

2. Formative assessment happens continuously during 
teaching. Its purpose is to provide children with feedback 
on their learning so that they can make progress.  It is 
also called assessment for learning (AfL). Teachers keep 
informal records of formative assessment.

3. Summative assessment is done at the end of a period 
of teaching, for example, at the end of a section in the 
curriculum or the end of the term or year. Its purpose is 
to measure how much each child has learned. For this 
reason, it is often called assessment of learning (AoL).

4. Diagnostic assessment has two different meanings. 
Firstly, it is used to refer to assessment that is done 
before teaching to find out what learners already know 
and can do.  Teaching then takes account of the results of 
the assessment.  The same test can be used after teaching 
to find out what progress learners have made.  Baseline 
assessment is an example of this kind of assessment. 
Secondly, diagnostic assessment refers to tests that are 
given to learners when they fail to make progress.  These 
tests are often administered by literacy specialists.

In Lessons 3 and 4 we’ll look further at formative and 
summative assessment and the differences between 
them.

THE TEACHER IS DOING A BASELINE ASSESSMENT.

A TEACHER IS USING THE RESULTS OF BASELINE 
ASSESSMENT TO PUT LEARNERS IN READING GROUPS.



A
S

S
E

S
S

M
E

N
T

 A
N

D
 R

E
M

E
D

IA
T

IO
N

P
a

g
e

7

Watch video 8.  In this video, you will see one teacher 
talking about baseline assessment and another teacher 
putting this into practice.  While you are watching, think 
about these questions:

– What is the challenge teachers face at the beginning of 
the year?

– What in this teacher’s view is the purpose of baseline 
assessment?

– How does she suggest teachers should do baseline 
assessment?

Reflection
– Do you do a baseline assessment at the beginning of each 
year?

– What aspects of reading do you focus on at your grade 
level in your baseline assessment?

– How do you use the results of your baseline assessment?

Activity 11.3
Choose the correct multiple-choice answer.

 In the video, the teacher refers to a challenge 
that teachers face at the start of each year. This 
challenge is that:
 O They don’t know the reading level of  
  each learner.
 O They don’t have enough time to cover the  
  curriculum.
 O They don’t have sufficient space and  
  resources.

  Summative assessment is a form of:
O Assessment for learning.
O Diagnostic assessment.
O Assessment of learning.

 Formative assessment happens:
 O Continuously during learning.
 O Before learning takes place.
 O After learning takes place.

 The purpose of summative assessment is to:
 O Provide feedback to learners during  
  instruction.
 O Measure learning at the end of a period  
  of instruction.
 O Assess prior knowledge before   
  instruction.

 Norms for reading in South Africa: 
      O Are available in all eleven official languages.

     O Are available for Grade 2 only.
     O Are still in the process of being developed.

WATCH NOW

http://media.fundawande.org/storage/resources/8._Baseline_Assessment(latest).mov


 
 
L3: Learn more about   

 formative assessment
Outcomes
– Understand the purpose of formative assessment

– Know what formative assessment looks like

– Understand the role of feedback in formative assessment.

What is formative assessment?
The purpose of formative assessment is to promote 
learning.  It does this by helping learners to see:

– What they are aiming for

– Where they are now

– How they can close the gap.

The goal of formative assessment is to enable learners to 
become independent.  Ultimately, they should be able to 
set goals and assess their own learning.

What am I aiming for?
The teacher must show learners what successful learning 
looks like, for example, by modelling it.  In the case of 
writing, teachers can share the criteria for assessment.  
This shows learners what they have to do to be successful.  
Teachers should help learners to set goals for achievement.

Where am I now?
The teacher must observe learners and provide continuous 
feedback.  The feedback should be descriptive.  It should help 
learners to see how to get closer to their goal.  The teacher 
can also teach learners how to self-assess so that they can 
monitor their own learning.

How can I close the gap?
Teaching should have a clear focus, for example, teaching 
one comprehension strategy at a time, so that learners can 
see what they are aiming for.  Teachers should encourage 
learners to use feedback to get closer and closer to their 
goal.  In the case of writing, teachers can display learners’ 
work so that they can see examples of successful learning.

Watch video 70B.  In this video, you will see a Grade 
1 teacher teaching learners to use their letter-sound 
knowledge to write words.  While you are watching, think 
about these questions:

– How does the teacher model the goal of the activity?

– What do you think she learns from watching the children writing?

– How does she provide feedback and support the learners?

Reflection
– Do you do a baseline assessment at the beginning of each year?

– What aspects of reading do you focus on at your grade level in 
your baseline assessment?

– How do you use the results of your baseline assessment?

AN ASSESSMENT RUBRIC SHOWING LEARNERS WHAT 
A SUCCESSFUL RECOUNT LOOKS LIKE.

Activity 11.3
Choose the correct multiple-choice answer:

 The purpose of formative assessment is to:
 O Diagnose learning problems.
 O Support the process of learning.
 O Measure learners against norms or  
  benchmarks.

  Formative assessment helps learners to:
O See how to move forward in their  
 learning.
O Become more competitive in tests.
O Find short-cuts in learning.

 If assessment criteria are shared, this:
 O Makes assessment too easy for learners.
 O Enables learners to see what success  
  looks like.
 O Undermines the purpose of  assessment.

 Effective feedback:
 O Tells learners what they are doing well  
  and how to improve.
 O Gives learners detailed comments  
  about their mistakes.
 O Helps learners to feel confident by  
  giving them lots of praise.

 Formative assessment is:
 O Done when a teacher is concerned about a  
  learner.

     O Done at the end of each term.
     O A continuous part of teaching and  
   learning.

WATCH NOW

https://media.fundawande.org/storage/resources/70B._Module_2_Emergent_Literacy_Writing_Words_Shorter_VersionSUB.mp4
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L4: Comparing formative   

  with summative     
  assessment
Outcomes 
– Understand the purpose of summative assessment

– Understand what is meant by norms and benchmarks

– Understand the similarities and differences between 
formative and summative assessment.

What is summative assessment?
The purpose of summative assessment is to find out how 
much children have learned, usually resulting in a mark of 
some kind.

Summative assessment can be informal or formal.  An 
example of an informal summative assessment would be 
a weekly spelling test.  Examples of formal summative 
assessment are the CAPS Formal Assessment Tasks.  
Teachers are expected to record the results of these 
assessments on SA-SAMS and include them in reports to 
parents.

Formal assessments are usually measured against some 
benchmark.  A benchmark is a standard that learners are 
expected to achieve at different grade levels e.g. by the 
end of Grade 3, CAPS states that learners should be able 
to “form all lower and upper-case letters in joined script 
or cursive writing.”

Sometimes achievement is measured against norms. 
Norms are created by testing a representative sample 
of learners across the country.  The results are shown as 
percentiles. In the example provided, you can see that the 
top 10% of Grade 2 learners in the USA (i.e. those at the 
90th percentile) can read 142 words correct per minute 
(wcpm) by the end of Grade 3, 50% of learners (those at 
the 50th percentile) can reading 89 wcpm and the bottom 
10% of learners (those at the 10th percentile) can only read 
31 wcpm.  Norms enable teachers to get a realistic view 
of their learners’ performance by comparing it to that of 
learners across the country.  Norms can also be used to 
construct benchmarks.

We are still in the process of developing reading norms in 
South Africa.

Both summative and formative assessment are important 
in monitoring children’s learning.

Reflection
– Do you use the benchmarks in CAPS to set goals and assess 
learning?

– Do you set regular informal tests to assess whether goals have 
been achieved?

Activity 11.4
Choose the correct multiple-choice answer.

 The purpose of summative assessment is to:
 O Compare learners with other learners.
 O Measure how much has been learned.
 O Contribute to continuous assessment.

  “By the end of Grade 1, a learner should  
 be able to write his/her own name, short  
 words and sentences.” This is an example  
 of a:

O Measurement
O Norm
O Benchmark

 The purpose of norms is to make it  
 possible for teachers to:
 O Compare their learners’ performance  
  with that of a representative sample  
  of learners across the country.
 O Compare their learners with the best  
  learners across the country.
 O Compare their learners’ performance  
  with that of learners of average  
  ability across the country.

 Learners in the 75th percentile are those in  
 the top:
 O 30% of learners.
 O 25% of learners.
 O 20% of learners.

 Learners in the 25th percentile are those  
 in the bottom:
 O 20% of learners.

     O 25% of learners.
     O 30% of learners.



 
 
L5: Find out more

1. Read this article by Jan Chappuis (2005) entitled 
“Helping students understand assessment.” The article 
is about formative assessment. Jan Chappuis describes 
7 strategies that teachers can use to help children to 
understand their learning goals better, to understand 
their own skill level in relation to their goals, and to take 
responsibility for reaching their goals.

2. Watch this video in which Dylan Wiliam, an expert on 
assessment, explains formative assessment.
3. Check out this link for an excellent introduction to 
Assessment for Learning developed by Cambridge 
Assessment International Education:

https://cambridge-community.org.uk/professional-
development/gswafl/index.html WATCH NOW

https://www.youtube.com/watch?v=sYdVe5O7KBE&feature=emb_logo
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L7: Review

 

Choose the correct multiple-choice answer.

 The purpose of summative assessment is to:
 O To make sure learners pass and progress to the next grade.
 O Because marks are required by the District Office.
 O To find out what learners know and what they are able to do.

   Why is it important for teachers to be able to distinguish between good, 
average and weak learners?

O So that they can focus all their attention on the weak learners.
O So that they can differentiate teaching and enable all learners to reach 
their potential.
O So that they can enable the strong learners to excell.

 A teacher gives learners a quiz on Friday to assess the vocabulary 
explicitly taught during the week and takes it in to mark. What kind of 
assessment is this?
 O Formative
 O Summative
 O Diagnostic

  A teacher is worried about one of her learners who is still struggling to decode 
in Grade 3. She decides to assess his phonological awareness and letter-sound 
knowledge using the EGRA tests. What kind of assessment is this?
 O Summative
 O Formative
 O Diagnostic

 A Grade 1 teacher is teaching handwriting. She goes around the class, 
observing learners and giving feedback where necessary. What kind of 
assessment is this?
 O Diagnostic

     O Formative
 O Summative

 A Grade 3 teacher has asked her learners to write a story. First, they describe the 
characteristics of a good story. Then they discuss how they would decide whether 
a story was good or not. The teacher writes a check-list on the board. The learners 
then start planning and writing their stories. What is the teacher doing?
 O Helping learners to see where they are now.
 O Helping learners to see how to close the gap.
 O Helping learners to see what they are aiming for.

   A Grade R teacher does all her assessment informally. She observes 
the learners and uses an assessment rubric to assess them. She creates a 
relaxed, supportive atmosphere and makes sure the activities she assesses 
are enjoyable and fun. Why does the teacher do this?

O To make assessment appropriate for learners’ age and stage of   
 development.
O She wants the learners to enjoy themselves and have fun in her classroom.
O Because learners cannot do written assessment yet.

  The purpose of summative assessment is to:
 O Measure learning at the end of a period of instruction.
 O Assess prior knowledge before instruction.
 O Provide feedback to learners during instruction.

  Norms and benchmarks help a teacher to:
 O Decide what mark to give a learner.
 O Interpret the results of assessment.
 O Ensure that assessments are accurate.

 Why is effective feedback important?
 O It tells learners what they have done wrong.

     O It tells learners what they have done well and what they need to do to   
   improve.
     O It enables learners to compare themselves with other learners

6

7

8

9

10



Tools for assessment
7 lessons in this unit11.2

L1: 
Using 

assessment 
criteria and 

rubrics

L2:  
Observing 

learners

L4:  
Peer and 

self-
assessment

L5: 
Keeping 
records 

and using 
assessment 

data

L6: 
Find out 

more

L3:  
Asking 

questions

Assessment and 
remediation

 
L1: Using assessment   

 criteria and rubrics
Outcomes
– Understand the purpose of assessment criteria, rubrics 
and check-lists

– Know what they look like

– Know how they are used

What are assessment criteria?
Assessment criteria make clear what a learner should do 
to complete an assessment task successfully.  They may 
also specify different levels of achievement.

Assessment criteria are closely linked to learning 
outcomes.  They help teachers to focus on what is 
important in completing an assessment task successfully 
and to think about what distinguishes different levels of 
achievement.

An assessment rubric lays out the criteria so that they can 
be used to carry out the assessment.  Some rubrics are 
designed to be used by the teacher; others can be shared 
with learners.

MODULE

11

A TEACHER USING THE ASSESSMENT RUBRIC.

AN ASSESSMENT RUBRIC (OR CHECK-LIST) THAT 
CAN BE USED BY LEARNERS.

L7: 
Review
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When the teacher shares the assessment criteria with 
learners, this helps them to visualise what successful 
learning looks like.  It helps them to set goals and check 
whether they have met the learning outcomes.  The 
teacher can give the learners a check-list to assess their 
own work and improve it before they hand it in.

The teacher can involve the learners in drawing up the 
check-list.  For example, she could say, What should our 
diagram of the life-cycle look like?  How do we show the 
order in which the stages happen?  How do we show that 
the life cycle continues?  Why do we need a caption?  What 
do we need to check when we are drawing and labelling 
our diagrams?

When the teacher involves the learners in constructing 
the check-list, this gives them a sense of ownership and 
encourages them to take responsibility for their own 
learning.  It helps learners to self-assess and to self-
regulate.

Watch video 248.  In this video, you will see learners 
doing a writing activity in which they draw and label a 
diagram of a life cycle.  As they finish, the teacher looks at 
what they have done and gives individual feedback.

– While you are watching, think about whether the 
teacher should have provided a check-list.

– Could this have helped the learners to check their own 
work?

Reflection
– Do you ever use assessment rubrics?

– Do you discuss the criteria for assessment with learners? 
How do you make this simple and easy to understand?

– Can you think of any disadvantages of using assessment 
rubrics? Would you use them for all your assessments?

Activity 11.5
True or false?

   Assessment rubrics can vary from very 
detailed to simple and accessible.

O True
O False.
  Assessment rubrics always show the 

marks that should be allocated.
O True
O False.
  When teachers use rubrics, their 

assessment is more likely to be consistent.
O True
O False.
 When teachers are using rubrics, 

they are more likely to get distracted 
by unimportant details in a learner’s 
performance.

O True
O False.
 When learners use check-lists to check 

their writing before handing it in, this helps 
them to become independent.

O True
O False.

WATCH NOW

https://media.fundawande.org/storage/resources/Feedback_on_writing_in_EFAL_1_(1).mp4


 
 
L2: Observing learners 

Outcomes
– Understand why observation is an important 
assessment tool

– Know how to use observation for assessment

– Understand the advantages and disadvantages of 
observation.

Observing learners, either by watching or listening 
to them, is an important method of assessment in 
the Foundation Phase.  Teachers gain insight into how 
individual children are learning. In Grade R, nearly all 
assessment is done in this way.

Teachers can record some of their observations on 
checklists or as anecdotal notes.  Some teachers like to 
write on sticky notes and transfer these to the checklist 
or notebook later.  Not all observations will be recorded.  
The teacher, however, will be building up a picture in her 
mind of each learner’s abilities. The more teachers know 
about learners, the better able they are to support their 
learning.

Below are some examples of assessment through 

observation

– Handwriting: While learners are practising, a Grade 
1 teacher moves around the classroom observing and 
assessing posture, pencil grip, letter formation and 
spacing between letters and words. When the need 
arises, the teacher intervenes assisting learners to sit 
correctly, hold their pencils correctly, and form and 
space letters and words correctly.

– Phonological Awareness: while a Grade R teacher is on 
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the mat with a group of learners, she notices the children 
who quickly learn to manipulate sounds and words and 
those who struggle. She makes a mental note and after 
the lesson records this in her anecdotal notes.

– Group Guided Reading: A Grade 3 teacher chooses 
one or two learners to assess during each Group Guided 
Reading lesson. At the end of the lesson, she writes her 
assessment on a record sheet.

– Motivation to read: A Grade 2 teacher makes a point of 
informally assessing which learners show an interest in 
books and go to the reading corner regularly and which 
ones do not. She records this in her anecdotal notes.  She 
uses the information to try to find ways of encouraging 
reluctant readers to enjoy reading.

The advantage of observation is that it assesses learning 
in its natural context.  It helps teachers to understand 
where learners are in the moment.

Challenges are that it can be time-consuming and it needs 
high levels of organisation to record while teaching and to 
file records.

Watch video 1G  

– Notice how the teacher listens carefully and gives 

feedback until the learner can read more fluently.

– Is the teacher using formative assessment or 

summative assessment?

Reflection
– How do you use observation to assess your learners?

– Do you listen to your learners reading aloud?

– Do you watch your learners writing?

– How do you record your assessments?

Activity 11.6
True or False?

  In Grade R, nearly all assessment is informal 
and observational.

O True

O False
 Observation is an effective way of doing 

formative assessment of handwriting.
O True

O False
 Anecdotal notes are informal records of 

teachers’ observations of learners.
O True

O False
  One of the advantages of observation is 

that it does not take up much time.
O True

O False
  Group Guided Reading provides a good 

opportunity to observe individual learners’ 
reading ability.

O True

O False

EXAMPLE OF ANECDOTAL NOTES.

EXAMPLE OF OBSERVATION RECORDED ON 
STICKY NOTE.

WATCH NOW

http://media.fundawande.org/storage/resources/1G._Caps_Reading_Activities_Giving_Individual_Feedback.mp4


 
 
L3: Asking questions 

Outcomes
– Understand the role of questioning in assessment

– Understand the different kinds of questions

– Know how to ask questions in formative and 
summative assessment.

Why is questioning important?
Asking questions is central to assessment.  Good questions 
help teachers to find out what learners know, what 
they partially know and what they don’t know.  This tells 
teachers where to focus their teaching.

In the literacy classroom, questions are especially 
important when teachers are assessing comprehension.

Broadly speaking, there are two different kinds of questions:

1. Closed questions
2. Open questions

Closed questions have one right answer or they are yes/
no questions.  These questions are often looking for the 
facts.  For example:

– What is the title of the story?

– Who is the main character in the story?

Open questions have more than one possible answer. 
These questions are usually trying to get learners to 
think more deeply.  For example:

– What do you think is going to happen in the story? Why 
do you think that?

– How do you think Peter felt when the villagers didn’t 
respond to his cries for help?

Often teachers use a combination of closed and open 
questions.  For example:

– Do you think the villagers were right to ignore Peter’s 
cries for help?

– Why do you think that?

When assessing comprehension, the teacher also needs 
to include a mixture of literal and inferential questions 

A TEACHER ASKING QUESTIONS.

QUESTIONS USED IN THE ASSESSMENT OF READING 
COMPREHENSION.



A
S

S
E

S
S

M
E

N
T

 A
N

D
 R

E
M

E
D

IA
T

IO
N

P
a

g
e

17

and some evaluative and appreciation questions. The 
questions should be prepared in advance as part of the 
teacher’s lesson plan.

Questions serve a slightly different purpose in formative 
and summative assessment.

In formative assessment questions support learning.  
Teachers can use the following strategies to deepen 
learning:
– Ask open-ended questions to get learners to think.

– Give learners time to answer questions. Don’t be afraid 
to wait.

– Use the THINK-PAIR-SHARE strategy. This gives every 
learner a chance to think and discuss before sharing their 
ideas with the whole class.

– Use NO HANDS UP. Write learners names on popsicle 
sticks and draw names at random. This gives every child a 
chance to participate.

In summative assessment, the teacher needs to think 
carefully about what has been taught.  Questions 
need to be clear and focused.  If the test is written, the 
teacher should consider what learners can realistically 

write in the time available.

Watch video 226.  In this Shared Reading lesson, the 
teacher is using questions to assess what learners 
remember about the life-cycles.  She builds on this 
knowledge in her Shared Reading lesson.

While you are watching, think about these questions:

– How does the teacher use questions to assess what 
learners remember about the life cycle of a butterfly?

– How does she build on their answers to make sure they 
understand the life cycle of a frog?

Reflection
– When you are preparing a Read-aloud or Shared 
Reading lesson do you include the questions you will ask?

– Do you use the THINK-PAIR-SHARE strategy?

– Do you make sure that every child in the class gets a 

chance to answer questions?

THE THINK-PAIR-SHARE STRATEGY.

LEARNERS’ NAMES ON POPSICLE STICKS.

WATCH NOW

http://media.fundawande.org/storage/resources/226_EFAL_Shared_Reading_G3-.mp4


Activity 11.6
Choose the correct answer.

  The first question is:
O Closed

O Open
  The first part of question 4 is:

O Open

O Closed
  The second part of question 4 is:

O Closed

O Open
 The first question is:
O Inferential

O Literal
 The fourth question is:
O Inferential

O Literal

QUESTIONS BASED ON THE TEXT.

READING TEXT FROM THE GRADE 3 DBE WORKBOOK.
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L4: Peer and self-assessment

Outcomes
– Understand the role of peer and self-assessment

– Know how to teach learners to do peer and self-
assessment

What are peer and self-assessment?
Peer assessment is when learners use assessment criteria 
in the form of rubrics or check-lists to reflect on each 
other’s reading and writing and give feedback.

Self-assessment is when a learner uses assessment 
criteria to reflect on their own performance. They identify 
where improvements need to be made in their reading/ 
writing, make the necessary adjustments and/or set new 
learning goals.

The role of the teacher is to teach learners how to do peer 
and self-assessment by:
– Making learning goals clear.

– Modelling what success looks like.

– Sharing assessment criteria.

– Providing examples of performances that do and do 
not meet the criteria.

– Modelling how to assess and give positive, constructive 
feedback.

The role of learners is to:
– Work cooperatively with a peer.

– Assess their peer’s performance using a rubric or 
check-list.

– Give positive, constructive feedback.

– Reflect on feedback.

– Make necessary adjustments and/or set new learning 
goals.

LEARNERS LISTENING TO EACH OTHER READ AND 
GIVING FEEDBACK DURING PAIRED READING.

THE ROUTE TO INDEPENDENT LEARNING.



When learners assess the work of the peers, it teaches 
them how to assess their own reading and writing.  The 
same rubrics and check-lists can be used for peer and self-
assessment.

Why are peer and self-assessment important? These 
forms of assessment help children to learn what is 
expected of them and to become independent learners 
who don’t depend completely on the teacher to make 
progress.  It is important that this foundation is laid in the 
early years.

The classroom culture must be supportive:

– Assessment should not be feared – it should be seen as 

a learning opportunity.

– Errors should also be viewed as learning opportunities.

– Feedback should be valued.

– Learners should be motivated to improve their own 

reading and writing as well as that of others.

Strategies for supporting peer and self-assessment:
– Traffic robot – give each learner a green, yellow and 

red circle, which they can use to show you how well they 

understand.

– Thumbs up – at the end of a lesson ask learners to put 

thumbs up if they understand, thumbs down if they 

don’t, and thumbs together if they’re not sure.

– Teach learners appropriate language to use when 

giving feedback to each other.

TRAFFIC ROBOT - GIVE EACH LEARNER A GREEN, 
YELLOW AND RED CIRCLE WHICH THEY CAN USE TO 
ASSESS THEIR LEARNING.

USE THUMBS UP.

TEACH LEARNERS APPROPRIATE LANGUAGE FOR 
FEEDBACK.
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Watch video 84.  In this video, the teacher is guiding 
learners how to respond to a peer if he/she decodes 
a word incorrectly in paired reading.  While you are 
watching, think about these questions:

– How does the teacher guide the learners to give supportive 

feedback?

– How does the teacher define the purpose of paired reading?

– Is there anything you might do differently if you were the 

teacher?

Reflection
– Do you encourage your learners to do peer or self-
assessment?

– How do you teach them to do this?

– Have you ever used the Traffic Robots or Thumbs Up 

strategies for self-assessment?

Activity 11.7
True or False?

  In order to do peer and self-assessment 
successfully, learners need to understand the 
learning goals.

O True

O False
  Learners also need to understand the 

criteria for assessment.

O True

O False
   Teachers need to model what successful 

learning looks like.

O True

O False
 In peer assessment, learners focus on 

showing their partner where they are going 
wrong.

O True

O False
 Doing peer-assessment teaches learners 

how to assess themselves.
O True

O False

WATCH NOW

http://media.fundawande.org/shttp://media.fundawande.org/storage/resources/84._Giving_feedback_in_Paired_Reading_1.mp4


 
 
L5: Keeping records and   

 using assessment data
Outcomes
– Know what is required in the National Protocol for Assessment

– Understand why good record keeping is important

– Understand what is meant by data driven instruction

How should teachers record assessments?
According to the National Protocol for Assessment a 
teacher’s file should contain:
– A contents page.

– An annual teaching plan.

– A list of textbooks and other resources used.

– The formal programme of assessment.

– A record sheet containing marks for each formal assessment 
task; these are captured on SA-SAMS.

– Informal notes of any intervention that is planned by the 
teacher to assist learners who need additional support.

– All formal assessment tasks (School Based Assessment and 
practical assessment tasks) and the memos used.

– Marking guidelines and check-lists.

The teacher’s assessment file can be a file, a folder, a box, 
or any other suitable storage system.

It is the teacher’s responsibility to make sure the file is 
kept up to date.  It should be available on request at all 
times for moderation and accountability purposes.

Good record-keeping is important because the 
information is used to track each learner’s progress over 
their school career.  The Learner Profile assists the teacher 
in the next grade or school to understand the learner’s 
capabilities and to support the learner appropriately.

The information in the teacher’s assessment file is also 
used to write report cards which inform parents of their 
children’s progress.

Teachers in a phase need to meet at least once a term to 
analyse assessment results and plan how to use these to 
support learning.

South Africa is moving towards what is called data-
driven instruction.  This means that teaching is shaped 
by the results of assessment, which enables schools and 
teachers to differentiate instruction.  More and more of 
our assessment results will be stored on SA-SAMS and we 
will be able to analyse and use these to guide teaching.

NATIONAL PROTOCOL FOR ASSESSMENT
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Watch a video about data-driven instruction
In this You Tube video, you will see a school principal 
talking about the value of SA-SAMS.

While you are watching, think about the following 
questions:

– Why is it important to have accurate data?

– Why is it helpful to have a record-keeping system that 
makes it easy to analyse a learner’s performance.

Reflection
– Do you have an Assessment File? How do you use the 
information on your Assessment File?

– Do the teachers in the Foundation Phase in your school 
meet regularly to analyse assessment results and plan 
how to use them to support learning?

– Do you use SA-SAMS to inform teaching and learning?

Activity 11.8
True or False?

  Assessment records must be accurate and 
up-to-date.

O True

O False
 Data driven instruction involves 

developing a database of information 
about learners and using that information 
to improve the quality of learning and 
teaching.

O True

O False
 South Africa is not yet using data driven 

instruction.

O True

O False
 Teachers should meet in their phase at 

least once a term to discuss how they will 
use assessment results to plan forward.

O True

O False
 Data driven instruction supports 

differentiated instruction.
O True

O False

WATCH NOW

https://www.youtube.com/watch?v=3ZTbsqhVEB4&feature=emb_logo


 
 
L6: Find out more

1. Read the article at this link by Jay McTigue (2005) entitled “Seven practices for effective 
learning.” The article emphasises the importance of showing criteria and models in advance of 
teaching, and encouraging self-assessment and goal setting.

2. Read the summary of “What makes great teaching?” based on a review of research (Coe, Aloisi, 
Higgins & Major 2014). The report emphasises how effective questioning, the use of assessment 
and providing model responses all support quality teaching.

3. Read the article by Elijah Mhlanga entitled “Data-drive education: SA’s success story” published 
in the Mail & Guardian (2019). It describes the Data-driven Districts Programme which aims to 
improve learner performance by increasing the quality and availability of education data.

 

4. Watch this video which explains how to do THINK-PAIR-SHARE:

5. Watch these two videos in which Dylan Wiliam talks about peer and self-assessment and 
assessment strategies:

6. Watch this video in which learners and teachers talk about peer and self-assessment:

WATCH NOW WATCH NOW WATCH NOW WATCH NOW

https://www.youtube.com/watch?v=-9AWNl-A-34&feature=emb_logo
https://www.youtube.com/watch?v=5P7VQxPqqTQ&feature=emb_logo
https://www.youtube.com/watch?v=YcJdZGz6ifY&feature=emb_logo
https://www.youtube.com/watch?v=DqWCJZH8ziQ&feature=emb_logo
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L7: Review 

 
 

Choose the correct multiple-choice answer.

 How does sharing assessment criteria with learners help them?
    O It helps them to answer the questions in the test.
 O It helps them to see what successful learning looks like.
 O It helps them to go step-by-step through the assessment task.

 How does doing peer assessment help learners to assess themselves?
O It helps them to be successful.
O It helps them to internalise the criteria for success.
O They learn what it feels like to be assessed.

 What is an assessment rubric?
 O It is a check-list that teachers and learners can use to check whether   
  learners have met the requirements.
 O It specifies the assessment criteria for the learning outcome and   
  describes different levels of achievement for each one.
 O It describes what learners must do in order to achieve the learning   
  outcome.

  A Grade R teacher observes her learners throughout the day. When she notices 
something worth recording about a child’s behavour she notes it on a sticky note. 
At the end of the day, she writes up her notes in her assessment book.
 O Writing up marks.
 O Writing up anecdotal notes.
 O Using a check-list.

 Which of the following offers a good opportunity to formatively assess 
learners’ individual reading ability?
 O Group Guided Reading.

     O Shared Reading.
 Which of the following is an appreciation question?

 O Do you think the ending of the story was effective? Why/Why not?
 O Why do you think the villagers didn’t respond to Peter’s cries for help?
 O Did you enjoy the story? Why/Why not?

 Which of the following is an evaluation question?
O Do you think the ending of the story was effective? Why/Why not?
O Why do you think the villagers didn’t respond to Peter’s cries for help?
O Did you enjoy the story? Why/Why not?

  A Grade 2 teacher asks learners what they think is the Big Idea in the 
story they have just read together. She asks them to think about the 
question for 1 minute. Then asks the to turn to their partner an discuss the 
question for 5 minutes. Finally, the teacher asks some individual learners for 
their answers. What is this strategy called?
 O Think-pair-share.
 O Paired discussion.
 O Round robin.

  Which of the following is a good strategy for developing self-assessment?
 O Think-pair-share.
 O Round robin.
 O Traffic robot.

 Data-driven assessment helps teachers:
 O To use the results of assessment more effectively.

     O By reducing the amount of marking they have to do.
     O To mark learners’ assessment tasks more quickly.

6

9

10

7

8



Assessing the Big Five
7 lessons in this unit11.3

L1: 
Assessing 

phonological 
awareness

L2:  
Assessing 

phonics

L3:  
Assessing oral 

reading fluency 
(ORF)

L4: 
Assessing 

vocabulary

L5: 
Assessing 

comprehension

L6: 
Find out 

more

Assessment and 
remediation

 
L1: Assessing phonological  

 awareness

Outcomes:
– Understand why it is important to assess phonological 
awareness

– Know when to assess phonological awareness

– Know how to assess phonological awareness

Why is it important to assess phonological 
awareness?
It is important to assess learners’ phonological 
awareness, and especially their phonemic awareness, in 
Grade R because this is necessary for children to develop 
letter-sound knowledge in Grade 1.  If children have good 
phonemic awareness by the end of Grade R, they will learn 
to decode in Grade 1.

MODULE

11

A TEACHER ASSESSING PHONOLOGICAL AWARENESS.

L7: 
Review
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In Home Language, phonological awareness is assessed 
mainly in Grade R starting at the simplest level (clapping 
out syllables in spoken words and words in simple 
sentences) and continuing on.  It should also be done as 
part of baseline assessment in Grade 1, and it may need 
to be done as part of diagnostic assessment across the 
grades in the Foundation Phase.

If you are doing formative assessment, you can assess 
individual learners when they are working in small groups 
on the mat, or even when you are doing phonological 
awareness activities with the whole class.  Most 
assessment of phonological awareness is likely to be 
formative.

If you are doing summative assessment, you will need 
to assess learners individually.  All learners will need to 
do the same assessment task under the same conditions 
(e.g. the same time allowance).  This will be quite time-
consuming so you will need to plan it into your teaching 
schedule.

Begin by asking learners to clap out the number of 
syllables in spoken words e.g. kakuhle (3 syllables), 
tshotsha (2 syllables) and the number of words in simple 
spoken sentences (e.g. Umama upheka ukutya./Utitshala 
ubhala ebhodini ngetshokhwe.)

Then assess phonemic awareness.  In order of difficulty, 
ask learners to:

– Identify the beginning and end sounds in words (e.g. 
baleka).

– Blend sounds to make syllables and syllables to make 
words (e.g. b + a → ba, l + a → la; ba + la → bala)

– Segment words into syllables and words into sounds 
(e.g. vu-ka, v-u-k-a)

– Replace one sound with another in a word (e.g. bala, 
vala, lala)

Build up over time from the easier assessment tasks to 
the more difficult ones.

Remember that phonological and phonemic awareness 
are about spoken language.  Don’t use flash cards to 
prompt the learners.

Watch the video 116 Part 1  While you are watching, 
think about these questions:

– What does the teacher observe about Khayone’s response to 

her question?

– How does she help him to identify the sound at the beginning 

of his name? WATCH NOW

http://media.fundawande.org/storage/resources/116._Part_1_Moment.mp4


Reflection
– Why is it important to assess learner’s phonological 
awareness in Grade R and Grade 1?

– Do you think Grade R and Grade 1 teachers are 
sufficiently aware of the need to do this?

Activity 11.9
True or False?

   Assessment of phonological awareness is 
mainly done informally and formatively during 
lessons.

O True

O False
 Phonological awareness should be 

assessed as part of baseline assessment at the 
beginning of Grade 1.

O True

O False
  The Grade 1 teacher should prepare letter 

and word cards for assessment of phonological 
awareness.

O True

O False
 Phonemic awareness is necessary in order to 

learn letter-sound relationships.
O True

O False
 Identifying sounds (phonemic awareness) is 

easier than identifying syllables.
O True

O False
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L2: Assessing phonics 

Outcomes
– Understand why it is important to assess letter-sound 
knowledge

– Know when to assess letter-sound knowledge

– Know how to assess letter-sound knowledge

– Know how to assess learners’ ability to segment and 
blend.

Why is it important to assess letter-sound 
knowledge?
If learners have poor letter-sound knowledge, they will 
not be able to decode print.  Research shows that one of 
the main reasons South African children are not learning 
to read, is poor letter-sound knowledge.

It is important therefore for teachers to do individual, 
summative assessment of each learner’s letter-sound 
knowledge.  In Grade 1 they should do this once a term.  It 
is also important to do this during baseline assessment in 
Grade 2.  Teachers should also regularly assess the letter-
sound knowledge of struggling readers in all grades.

How do you assess letter-sound knowledge?
– Show the learner a chart of letters that have been 
mixed up and ask them to read across from left to right, 
saying aloud what sound each letter makes.

– Give the learner one copy to read from and keep one 
copy in front of you. Let the child sit opposite you.

– Go through the examples with them and show them 
what they must do.

– Go through the letters with them and time them for 
one minute.

– They can put their finger under the letters as they 
move from left to right.

– Put a line through each letter that they get wrong.

– After a minute, count how many letters they read correctly.

– Each time you assess learners, they should read more 
letters and make fewer mistakes.

EXAMPLE OF A CHART USED FOR ASSESSING A 
LEARNER’S LETTER-SOUND KNOWLEDGE.



In Grade 1, the chart must be adapted to the letters 
that have been taught.  In Grade 2, all the letters can be 
included, as well as digraphs.

Teachers can also do pen-and-paper tests, which are less 
time-consuming:

– Make a list of 11 letters that you want to test. (Use the 

first as an example.)

– Ask the learners to write the numbers 1 to 10 in their 
exercise books.

– Tell the learners that you are going to say a sound and 
they must write the corresponding letter next to the 
number. (Do an example on the board to show them.)

– Say the 10 sounds one by one, giving learners enough 
time to write each one down.

– Take the learners’ books in, mark the test, and give it 
back next day.

– Give feedback to learners and revise any letter-sounds 

they are still struggling with.

In the first half of Grade 1, you could start with 6 letter-
sounds rather than 11.

Watch video 102.  In this video, the teacher teaches 
learners how to segment words into syllables and blend 
syllables into words.  In the process of teaching, she 
formatively assesses learners and provides feedback.

While you are watching the video, think about these 
questions:

– How does the teacher formatively assess the learners?

– Could the teacher do the same activity with letter-
sounds instead of syllables?

Reflection
– In your school, do Grade 1 learners have their letter-
sound knowledge assessed regularly?

– Does the school know which learners are making 
progress with letter-sounds and which ones are not?

– Does every learner have their letter-sound knowledge 
assessed in the Grade 2 Baseline Assessment?

Activity 11.10
True or False?

   If learners have poor letter-sound knowledge, 
they will struggle to learn to read.

O True

O False
 Research shows that Foundation Phase 

learners in South Africa have excellent letter-
sound knowledge.

O True

O False
  Letter-sound knowledge only needs to be 

assessed formatively in Grade 1.

O True

O False
 By the end of Grade 1, learners should be 

assessed on all single letter-sounds.
O True

O False
 It is also important to assess learners’ ability 

to segment and blend.
O True

O False

WATCH NOW

http://media.fundawande.org/storage/resources/102_Explicit,_systematic_teaching.mp4
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L3: Assessing oral reading  

 fluency (ORF) 

Outcomes
– Understand why it is important to assess ORF

– Know how to assess ORF both formatively and 
summatively

– Know how to measure ORF performance against 
benchmarks.

What is ORF and why is it important?
ORF is the ability to read quickly, accurately and with 
expression.  It leads to silent, independent reading.  ORF 
is important because fluent readers are able to pay more 
attention to comprehension.  It is, in fact, an indicator of 
reading comprehension.

ORF can be assessed both formatively and summatively.

Formative assessment takes place during Shared, Group 
Guided and Paired Reading.  The teacher models ORF 
during Shared Reading.  Learners see and hear what fluent 
reading looks like.  In Group Guided Reading learners try to 
put into practice what they have observed.  The teacher 
reminds them of the goal, provides them with feedback 
and gives them an opportunity to put this into practice. 
If she wishes, the teacher can also record her informal 
assessment of the learner’s ORF on a checklist or as an 
anecdotal note.

In Paired Reading learners listen to and assess each 
other.  As well as providing feedback, this experience 
helps learners to become more reflective of their own 
performance. Paired reading also gives them the practice 
they need to improve their performance.

To assess a learner’s ORF summatively:

– Give the learner a passage to read (at least 2 to 3 

paragraphs long).

– Time the learner reading for a minute.

– Note the number of words read incorrectly, then 

subtract the number of errors from the total number of 

words they read in a minute. This will give you a score of 

words read correctly per minute (wcpm).

A TEACHER ASSESSING A LEARNER’S ORAL 
READING FLUENCY.

EXAMPLE OF AN ASSESSMENT OF A LEARNER’S 
ORAL READING FLUENCY.

THESE PROVIDE A GUIDE TO BENCHMARKS.  NOTE 
THAT THE FIGURES ARE AVERAGES.  THE MAXIMUM 
SCORES SHOW WHAT VERY GOOD READERS IN 
EACH GRADE CAN ACHIEVE.



This assessment needs to be done individually (one-
on-one).  If you assess learners’ ORF in your baseline 
assessment at the beginning of the year (in Grades 2 and 
3) and keep a record of their scores, you can assess them 
again in Term 3 and see how their reading fluency has 
improved.

We do not have well-established norms for ORF in African 
languages that learners’ scores can be measured against.  
However, in the Zenex Literacy Project the following 
results were achieved for ORF in isiXhosa:

Watch video 108.  While you are watching the video, 
think about the following questions:
– How does the teacher make the learner feel 
comfortable during the summative assessment?

– How would you assess this learner’s ORF? Can she read 
fluently?

Observe the teacher assessing formatively:

– What feedback does she give the learners? How does 
she guide the learners to read more fluently?

How does one learner take responsibility for improving 
her own ORF?

Reflection
– Do you assess learners’ oral reading fluency in your 
school?

– Is it part of your baseline assessment in Grades 2 and 3?

– How well are your learners performing when measured 
against the Zenex Literacy Project benchmarks?

THE RUBRIC THE TEACHER WAS USING IN THE VIDEO.

Activity 11.11
True or False?

   Fluent reading is fast, accurate reading.

O True

O False
 If learners have good ORF, this indicates 

that they will also have good reading 
comprehension.

O True

O False
  Group Guided Reading provides a good 

opportunity to formatively assess learners’ 
ORF.

O True

O False
 Summative assessment of ORF needs to be 

done one-on-one.
O True

O False
 Each summative assessment of ORF takes 

little more than a minute.
O True

O False

WATCH NOW

http://media.fundawande.org/storage/resources/108_Assessing_ORF.mp4
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L4: Assessing vocabulary 

Outcomes
– Understand why it is important to assess learners’ 
vocabulary knowledge

– Know when to assess learners’ vocabulary knowledge

– Know how to assess learners’ vocabulary knowledge 
both formatively and summatively.

Why is it important to assess vocabulary and 
how do you do it?
It is important to assess vocabulary because research 
shows that there is a strong relationship between 
vocabulary knowledge and success in school.  Good 
vocabulary knowledge is necessary for reading 
comprehension.

Vocabulary assessment can be done both formatively 
and summatively throughout the year in all grades of the 
Foundation Phase.

Summative assessment can be done at the end of each 
one or two-week cycle in which a theme has been taught.  
There are several ways in which you can assess the 
vocabulary that was taught:

1. Translation tasks: In classes where 2 languages are 
taught, it makes sense to use translation to assess 
learners’ knowledge. You can do this by asking learners 
to match words in different ways e.g. matching words in 
Columns A and B using arrows. Or you can ask learners to 
label a picture in both languages.

2. Cloze tasks: Learners are given sentences with a key 
word left out. They must choose from words in a list. 
They need to understand both the sentence and the 
words in the list to make the correct choice. Cloze tasks 
are difficult to design in African languages like isiXhosa 
because of the way words are structured, but they are 
easy to do for English.

3. Matching words and pictures: This is a good activity for 
Grade R and Grade 1.

4. Definition-word matching tasks: Learners are given a 
definition (a phrase or sentence) and they have to find the 
appropriate word from a list.

A TRANSLATION ASSESSMENT TASK.

EXAMPLE OF A CLOZE TEST FOR EFAL.

EXAMPLE OF A DEFINITION-WORD MATCHING 
ASSESSMENT TASK.

EXAMPLE OF A PICTURE-WORD MATCHING 
ASSESSMENT TASK.

EXAMPLE OF A PICTURE-WORD MATCHING 
ASSESSMENT TASK.



Formative assessment can be done in all lessons, for 
example:
– When new words are introduced in EFAL, the teacher 
can ask learners what the equivalent word is in their home 
language.

– When revising new words in Shared Reading, the teacher 
can ask learners to point to the corresponding objects 
or actions in the pictures in the Big Book (e.g. ibhokwe, 
ihashe).

– The teacher can point to different things in the pictures 
in the Big Book and ask, “Yintoni le?”

– The teacher can play guessing games e.g. I am a large 
animal. I have thick skin.  I have big ears and a long trunk.  
Who am I?

Watch video 126.  In this video you will see a teacher 
using concept checking questions to formatively assess 
her learners’ vocabulary knowledge.

– Do you think the teacher has already taught the words? 
In which lesson do you think she did this?

– How do the concept questions help the teacher to 
assess whether or not the learners understand the 
meaning of the words?

– How do they help the learners to self-assess?

Reflection
– Do you regularly assess your learners’ vocabulary 
knowledge?

– What strategies do you use for formative and 
summative assessment of vocabulary knowledge?

– How would you rate your learners’ vocabulary 
knowledge in Home Language? Good? Average? Poor?

Activity 11.12
True or False?

   You can begin doing formative assessment of 
vocabulary in Grade R.

O True

O False
 Matching words and pictures is a good way 

of assessing learners’ vocabulary knowledge 
in Grade 3.

O True

O False
  Once children can read and write, you can 

use cloze tests to assess vocabulary.

O True

O False
 Cloze tests assess both vocabulary and 

reading comprehension.
O True

O False
 Concept checking questions require actions 

but not much thought.
O True

O False

WATCH NOW

http://media.fundawande.org/storage/resources/126_Concept_Checking_questions.mp4
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L5: Comprehension 

Why is it important to assess comprehension 
and how do you do it?
Comprehension is the ultimate goal of reading 
instruction. The ability to understand what they read 
is vital for learners in every subject in the curriculum.  
It determines whether or not they will succeed at 
school. But research shows that many South African 
children are not learning to read with understanding. It is 
therefore very important that teachers assess learners’ 
comprehension, monitor their progress and provide 
support where necessary.

Comprehension can be assessed throughout the 
Foundation Phase.  Teachers should assess whether 
learners understand what they read and whether they 
can use reading strategies – can they use their background 
knowledge, make connections and inferences and 
respond to what they are reading?  In Grade R learners will 
be assessed in terms of their comprehension of stories 
read aloud to them by the teacher.

Formative assessment can be done with the whole class 
during Shared Reading.  The teacher can ask before, during 
and after questions, ensuring that they include inferential 
as well as literal questions.  The teacher can use questions 
to probe learners’ understanding and make them think 
about the text.  She can also model how to use reading 
strategies such inferring and summarising.

During Group Guided Reading, the teacher can choose 
one or two learners during each lesson to informally 
assess using a rubric.

The teacher should also do summative assessments 
of learners’ reading comprehension.  When setting a 
comprehension test, the teacher should:

– Select a short text at grade level.

– Create some questions – the number of questions will 
depend on the grade and the time available.

– Make sure to include both literal and inferential 
questions.

– The teacher could also include an evaluation and/or an 

appreciation question.

The teacher could use a comprehension task from the 
DBE Workbook.

A RUBRIC FOR INFORMAL ASSESSMENT OF 
COMPREHENSION.

A RUBRIC FOR INFORMAL ASSESSMENT OF 
READING STRATEGIES.



Watch video 149.  In this video, the teacher helps the 
learners to make sense of an English text. She asks 
questions that require the learners to make inferences.

While you are watching the video, think about these 
questions:

– How do the teacher’s questions assess learners’ 
understanding of the English story?

– How does the teacher probe the learners’ 
understanding?

– How does the teacher assess learners’ ability to infer?

Reflection
– Do you assess your learners’ reading comprehension 
regularly?

– How would you rate your learners’ reading 
comprehension?

– Are your learners able to answer inferential questions?

Activity 11.12
Read the story and the questions that come after the story.

   The first question is a literal question.

O True

O False
 Question 2 is an inferential question.
O True

O False
  Question 3 is an evaluation question.

O True

O False
 Question 3 is an appreciation question.
O True

O False
 Question 4 is an inferential question.
O True

O False

WATCH NOW

http://media.fundawande.org/storage/resources/149_Inferring_1_720.mp4
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L6: Find out more 

1. Read Module D2 Assessing different components of reading from the Zenex Foundation’s 
Expert Reading Teacher resources.

2. The second reading is also from the Zenex Expert Reading Teacher resources. It looks 
specifically at assessing vocabulary.

3. Watch a video produced by World Vision on how to assess oral reading fluency. You will see a 
Grade 1 teacher administering an Oral Reading Fluency assessment:

Assessing different 
components of 
reading

MODULE D2
VOCABULARY ASSESSMENT 

 

__________________________________________________________________________________ 

Vocabulary knowledge can be measured in terms of size of vocabulary (i.e. how many words 
a person knows, more or less) and depth of knowledge (i.e. how well a person knows a word, 
e.g. knowing different meanings of a word, how to spell it, how to pronounce it, knowing in 
which contexts it is used, its synonyms, antonyms, parts of speech – as a noun, verb, etc). 

Providing rich word learning opportunities in the classroom and assessing children’s word 
knowledge should become a ‘habit of mind’ – something that teachers do automatically, 
without even realising that they’re doing it.  

WHAT?  Vocabulary assessment involves testing your learners’ word knowledge on a 
regular basis in order to ensure that the size of their vocabulary is growing and 
that as your leaners learn new words, their knowledge of the words is 
deepening.  

WHY? Research has shown that there is a very strong relationship between 
vocabulary knowledge and success in school.  The more words children know, 
the better readers they become, the more easily they comprehend what they 
read, and the better they do at school - and in life generally. In other words, 
knowing more words makes you smarter.  Reading is the most powerful way 
of building vocabulary.  

 It is especially important to nurture and monitor the vocabulary development 
of children from poor homes. The school and classroom are likely to be the 
richest sources of vocabulary for them and the places where they have best 
access to books. Children with small vocabularies are at risk learners. They 
should be identified early and special efforts should be made to develop their 
vocabulary.   

WHEN? Vocabulary assessment in the HL and FAL can be done on a regular basis 
throughout the year, informally and formally, throughout Foundation Phase.   

HOW? In this workshop we will raise your awareness of the different ways in which 
vocabulary can be assessed, and we will also give you practise opportunities 
and useful tips on how to design your own vocabulary assessment tasks in both 
HL and FAL. These activities can be used every week in any lesson, in Shared 
Reading, Read Alouds, Group Guided Reading, Paired and Independent 
Reading – and also in Numeracy and Life Skills lessons.  

THE ‘HOW’ OF VOCABULARY ASSESSMENT 

There are five basic ways to assess vocabulary, viz. translation tasks, cloze tasks, matching 
tasks, fill-in charts and multiple choice questions. The advantage of all of these tests is that 
they can be given to the whole class at once. Each of these will be discussed briefly below, 
and examples will be provided of each.  

WATCH NOW

https://www.youtube.com/watch?v=ssBqHsXdCFk&feature=emb_logo


 

 
 
L7: Review 

 
 Choose the correct multiple choice answer.

 Phonological awareness should be assessed mainly in:
    O Grade 1.
 O Grade 2.
 O Grade R.

 Syllable awareness is developed:
O At the same time as phonemic awareness.
O After phonemic awareness.
O Before phonemic awareness.

 What is the teacher assessing?

Teacher: How many sounds in vuka? Let’s clap them out: v-u-k-a. How 
many sounds?
Learner: Four.
 O Phonological awareness.
 O Phonemic awarenes.s
 O Letter-sounds.

  What is the teacher assessing?
Teacher: Say baleka without the first syllable, without ba-.
Learner: Leka.
Teacher: Good. Now say baleka without the last syllable, without -ka.
Learner: Bale.
Teacher: Very good.
 O Phonemic awareness.
 O Letter-sounds.
 O Phonological awareness.

 When a teacher does an individual assessment of letter-sound 
knowledge, learners read letters aloud from a letter chart.

How long do they do this for?
 O One minute.

     O Two minutes.
     O Three minutes.

 Cloze tasks are a good way of assessing:
 O Oral reading fluency.
 O Vocabulary.
 O Reading comprehension.

 What is the teacher assessing?

The teacher gives learners a short passage to read. She times the learners 
reading aloud for one minute and then works out how many words they 
have read correctly in one minute.

O Word reading.
O Vocabulary.
O Oral reading fluency.

  Matching words and pictures is a good way of assessing Home Language 
vocabulary knowledge in:
 O Grade 2.
 O Grade 3.
 O Grade R and Grade 1.

  Formative assessment of individual learners’ ability to use reading strategies 
can be done during:
 O Shared Reading.
 O Group Guided Reading.
 O Independent Reading.

 During Shared Reading, the teacher asks before, during and after 
questions. Before reading she asks predictive questions and ones that 
draw on learners’ background knowledge. During and after reading she 
asks a lot of inferential questions.

The teacher is asking questions that formatively assess:
 O (a) Reading comprehension.

     O (b) Ability to use reading strategies.
     O (c) Both a. and b.

6

7

8

9

10
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L1: What is feedback and   

 why is it important? 

Outcomes
– Understand what is meant by feedback

– Know why it is important

What is feedback?
Feedback is information about how we are doing in our 
efforts to reach a goal.  For example, a child is learning to 
read and their goal is to read a simple text fluently.  The 
child has listened to the teacher read aloud fluently many 
times so they have some sense of what fluent reading 
sounds like.  However, it is difficult for the learner to 
gauge how closely their reading approximates the fluent 
reading of the teacher.  The teacher needs to act like a 
mirror so that the learner can see how to make the next 
step towards fluent reading.

A TEACHER GIVING FEEDBACK TO A LEARNER 
DURING GROUP GUIDED READING.

What is feedback and why is 
it important?
6 lessons in this unit

11.4

L1: 
What is 

feedback 
and why is it 
important?

L2:  
What does 
effective 
feedback 
look like?

L3:  
How feedback 

influences 
mindsets

L4: 
Promoting 
a growth 
mindset

L5: 
Find out more

L6: 
Review

Assessment and 
remediation

MODULE

11



Good feedback helps learners to bridge the gap between 
where they are now and where they need to be in order to 
achieve their learning goals.  It is not simply giving advice.  
It is feeding back to the learner what their performance 
looks or sounds like in relation to criteria for success.  It is 
important that these criteria have been shared.

For feedback to be effective, learners have to act on 
it.  However, feedback involves emotions.  Learners 
may resist feedback because it draws attention to 
inadequacies in their performance.  Feedback therefore 
needs to be presented in a positive way with the emphasis 
on improvement, and there needs to be a relationship of 
trust between the teacher and the learners.

Watch video 1G The video shows a teacher giving 
feedback to a learner during Group Guided Reading.

While you are watching, think about these questions:

– How does the teacher help the learner to see and hear 
how to take the next step in reading fluently?

– What improvements do you see in the learners’ 
performance?

– How do you think the reader feels when he reads more 
fluently?

Reflection
– What happens if we don’t get feedback on our 
performance?

– How do you feel when someone gives you feedback?

Activity 11.13
True or False?

   Good feedback propels children forward in 
their learning.

O True

O False
  Without feedback, it is harder children to 

achieve their learning goals.

O True

O False
  For feedback to be effective, the teacher 

and the learners need to share the criteria for 
success.

O True

O False
  The teacher should not tell the learner 

where they are going wrong in case it upsets 
them.

O True

O False
 Feedback is only successful if it results in 

improvement.
O True

O False

WATCH NOW

http://media.fundawande.org/storage/resources/1G._Caps_Reading_Activities_Giving_Individual_Feedback.mp4
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Activity 11.14
True or False?

   It is helpful to give a lot of very detailed 
feedback.

O True
O False
  It is better to be kind and not upset the learner 

by telling them where they are going wrong.
O True
O False
  When teachers are too critical, learners 

may get upset and not act on the feedback.
O True
O False
  If feedback is too late, learners cannot act on it.
O True
O False
 If feedback is inconsistent, learners get 

confused and don’t make progress.
O True
O False

 
 
L2: What does effective   

 feedback look like? 
Outcomes
– Know what effective feedback looks like

– Know what unhelpful feedback looks like

What does effective feedback look like?

For feedback to be effective it should be:
1. Oriented towards learning goals. It should tell learners 
where they are in relation to their goals and what they 
need to do next to achieve them.
2. Clear and specific. Learners should be able to act on the 
feedback. It should tell them what they are getting right 
and where they need to improve.
3. User-friendly. It should focus on one or two changes 
that will result in improvement.
4. Timely. It should be given in time for learners to act on it. 
There should also be time for the learner to reflect on it.
5. Ongoing. Learners need information about how they 
are improving over time. It helps if learners can record 
their progress visually.
6. Accurate and consistent. Feedback should be accurate 
so that it leads to improvement.  It should be consistent so 
that learners do not become confused.

Watch video 247 The video shows a teacher giving 
feedback to a learner during Group Guided Reading.

While you are watching, think about the following 
questions:

– Does the teacher make the criteria for success clear?

– How does the teacher give feedback? Is there anything 
you might change about the way she does this?

– Are the learners able to act on the feedback?

Reflection
– What do you think makes feedback unhelpful and 
ineffective?

– How does a teacher know if her feedback is effective?

– How would you describe the feedback you give your 
learners?  What elements of it are helpful and effective?  
Is there anything that you would like to change?

TEACHERS CAN DISCUSS STEPS TOWARDS THE 
LEARNING GOAL WITH THE LEARNER AND WRITE 
THEM ON THE RINGS OF THE LEARNING WORM. 
THE LEARNER CAN USE THIS TO RECORD THEIR 
PROGRESS.

WATCH NOW

https://media.fundawande.org/storage/resources/247_Assessment_and_remediation_Feedback_on_cursive_handwriting_Grade3_1.mp4


 
 
L3: How feedback    

 influences mindsets 
Outcomes
– Understand the difference between a fixed and a 
growth mindset

– Understand how mindsets affect learners’ motivation 
and how they respond to feedback

– Understand how teachers can influence mindsets

What are mindsets

People have different beliefs about what enables you 
to succeed in learning.  Some people believe success 
depends on your ability and this is something that 
doesn’t change.  These people are described as having 
a fixed mindset.  Other people believe that effort leads 
to success and that if you work hard, your ability grows. 
These people are described as having a growth mindset.

Learners with a fixed mindset value getting answers right 
and looking clever. If they experience failure, they see it as 
something lacking in themselves.  They lose confidence in 
their ability, opt out of difficult tasks and are reluctant to 
learn new things.

Learners with a growth mindset value learning and 
are resilient in the face of failure. They respond well to 
challenges, believing that with effort, they will succeed.

In practice, learners may not have one mindset or the 
other, but they may lean in one direction.  Their mindsets 
can also change over time.

Carol Dweck, a psychologist, found that the kind of praise 
you give learners influences their mindsets.  If you praise 
learners for their ability, you foster a fixed mindset.  If, on 
the other hand, you praise learners for the effort they 
have made, you foster a growth mindset.

Watch a video: Carol Dweck: The effect of 
praise on mindsets
In this video, you will see a researcher giving learners 
some easy puzzles to solve. When they complete a puzzle, 
some learners are praised for their ability and others are 
praised for their effort. Then they are given a set of more 
difficult puzzles.

Learners are then asked whether they want more easy 
questions or more difficult ones.  Those praised for their 
ability want more easy ones – they want to perform well.  
Those praised for their effort want more difficult ones – 
they want a challenge.

WATCH NOW

https://www.youtube.com/watch?v=TTXrV0_3UjY&feature=emb_logo
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While you are watching the video, think about these 
questions:

– How do the different kinds of praise affect learners’ 

belief in their abilities (self-efficacy)?

– How do they affect learners’ motivation?

Reflection
– What do you think makes feedback unhelpful and 
ineffective?

– How does a teacher know if her feedback is effective?

– How would you describe the feedback you give your 
learners?  What elements of it are helpful and effective?  
Is there anything that you would like to change?

Activity 11.15
True or False?

   Learners with a fixed mindset view 
mistakes as showing that they lack ability.

O True

O False
  Learners with a growth mindset view 

mistakes as opportunities to learn.

O True

O False
  Learners with a fixed mindset are 

receptive to constructive feedback and act 
on it.

O True

O False
  If teachers praise learners for effort, 

this supports the development of a growth 
mindset.

O True

O False
 If teachers praise learners for being 

clever, this fosters a fixed mindset.
O True

O False



 
 
L4: Promoting a growth   

 mindset 

Why is it important to promote a growth 
mindset
By promoting a growth mindset, teachers will be creating 
an environment in which learners are responsive to 
feedback.

Teachers can do this by creating a classroom culture 
where:

– Tasks are challenging but achievable. Success criteria 
are shared.

– Questioning and feedback are used to support learning.

– Failure and mistakes are seen as opportunities for 
learning rather than something to be feared.

– Effort and persistence are talked about and valued.

– Children are encouraged to learn from each other using 
strategies such as peer assessment and think-pair-share.

– Self-assessment is used to help children reflect on 
their learning. They recognize their strengths and think 
about different ways to improve their learning.

Watch video 68B In this video, you will see a learner 
responding to the teacher’s feedback.  Notice how she 
takes ownership of the feedback.

While you are watching, think about this question:

– What is it that enables the learner to take ownership of 
the feedback?

– How does she use the feedback to improve her 
performance?

– How does the teacher encourage the other children to 
learn from this?

Reflection
– In what ways is a growth mindset promoted in your 
classroom?

– Are there any changes you would like to make?

Activity 11.16
True or False?

   Feedback is only effective if learners 
respond to it.

O True

O False
 If children believe they can learn from 

mistakes, they are more likely to be response 
to feedback.

O True

O False
  When children reflect they are become 

more aware of their own learning.

O True

O False
  Learning to get help from others supports a 

growth mindset.
O True

O False
 The teacher should always be in control of 

children’s learning.
O True

O False

CHILDREN LEARNING FROM EACH OTHER.

WATCH NOW

http://media.fundawande.org/storage/resources/68B_Responding_to_feedback.mp4
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L5: Find out more 

THE SELF-ESTEEM m ove m e n t , w h i ch was fl o u ri s h i n g
just a few years ago, is in a state of decline.Although

m a ny educators believed that boosting students’ s e l f - e s-
teem would boost their academic ach i eve m e n t , this did
not happen. But the failure of the self-esteem movement
does not mean that we should stop being concerned with
what students think of themselves and just concentra t e
on improving their achievement.Every time teachers give
fe e d b a ck to students, t h ey convey messages that affe c t
s t u d e n t s ’ opinion of themselve s , their motiva t i o n , a n d
their ach i eve m e n t . And I believe that teach e rs can and
should help students become high achievers who also feel
good about themselves. But how, exactly, should teachers
go about doing this?

In fact,the self-esteem people were on to something ex-
t re m e ly import a n t . P ra i s e , the chief weapon in their ar-
m o ry, is a powerful tool. Used corre c t ly it can help stu-
dents become adults who delight in intellectual challenge,
understand the value of effort, and are able to deal with
s e t b a ck s . P raise can help students make the most of the

gifts they have.But if praise is not handled properly, it can
become a negative force, a kind of drug that, rather than
strengthening students, makes them passive and depend-
ent on the opinion of others . What teach e rs—and par-
ents—need is a framework that enables them to use praise
wisely and well.

W h e re Did Things Go Wro n g ?
I believe the self-esteem movement fa l t e red because of
the way in which educators tried to instill self-esteem.
Many people held an intuitively appealing theory of self-
e s t e e m , w h i ch went something like this: Giving students
many opportunities to experience success and then prais-
ing them for their successes will indicate to them that
t h ey are intellige n t . If they feel good about their intelli-
ge n c e , t h ey will ach i eve .T h ey will love learning and be
confident and successful learners.

Much research now shows that this idea is wrong. Giv-
ing students easy tasks and praising their success tells stu-
dents that you think they ’re dumb.1 I t ’s not hard to see
w hy. I m agine being lav i s h ly praised for something yo u
think is pretty Mickey Mouse. Wouldn’t you feel that the
person thought you weren’t capable of more and was try-
ing to make you feel good about your limited ability?

But what about praising students’ ability when they per-
form well on challenging tasks? In such cases,there would
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Seven Keys to Effective Feedback 
Grant Wiggins 

Advice, evaluation, grades—none of these provide the descriptive information that students need to reach 
their goals. What is true feedback—and how can it improve learning? 

 
Who would dispute the idea that feedback is a good thing? Both common sense and research make it clear: 
Formative assessment, consisting of lots of feedback and opportunities to use that feedback, enhances performance 
and achievement. 

 
Yet even John Hattie (2008), whose decades of research revealed that feedback was among the most powerful 
influences on achievement, acknowledges that he has "struggled to understand the concept" (p. 173). And many 
writings on the subject don't even attempt to define the term. To improve formative assessment practices among both 
teachers and assessment designers, we need to look more closely at just what feedback is—and isn't. 

 
What Is Feedback, Anyway? 
The term feedback is often used to describe all kinds of comments made after the fact, including advice, praise, and 
evaluation. But none of these are feedback, strictly speaking. 

 
Basically, feedback is information about how we are doing in our efforts to reach a goal. I hit a tennis ball with the 
goal of keeping it in the court, and I see where it lands—in or out. I tell a joke with the goal of making people laugh, 
and I observe the audience's reaction—they laugh loudly or barely snicker. I teach a lesson with the goal of engaging 
students, and I see that some students have their eyes riveted on me while others are nodding off. 
Here are some other examples of feedback: 

 
 A friend tells me, "You know, when you put it that way and speak in that softer tone of voice, it makes me feel 

better." 
 A reader comments on my short story, "The first few paragraphs kept my full attention. The scene painted was vivid 

and interesting. But then the dialogue became hard to follow; as a reader, I was confused about who was talking, 
and the sequence of actions was puzzling, so I became less engaged." 

 A baseball coach tells me, "Each time you swung and missed, you raised your head as you swung so you didn't 
really have your eye on the ball. On the one you hit hard, you kept your head down and saw the ball." 

 

 
Note the difference between these three examples and the first three I cited—the tennis stroke, the joke, and the 
student responses to teaching. In the first group, I only had to take note of the tangible effect of my actions, keeping 
my goals in mind. No one volunteered feedback, but there was still plenty of feedback to get and use. The second 
group of examples all involved the deliberate, explicit giving of feedback by other people. 

 
Whether the feedback was in the observable effects or from other people, in every case the information received was 
not advice, nor was the performance evaluated. No one told me as a performer what to do differently or how "good" 
or "bad" my results were. (You might think that the reader of my writing was judging my work, but look at the words 
used again: She simply played back the effect my writing had on her as a reader.) Nor did any of the three people tell 
me what to do (which is what many people erroneously think feedback is—advice). Guidance would be premature; I 
first need to receive feedback on what I did or didn't do that would warrant such advice. 

 
In all six cases, information was conveyed about the effects of my actions as related to a goal. The information did not 
include value judgments or recommendations on how to improve. (For examples of information that is often falsely 
viewed as feedback, see "Feedback vs. Advice" above and "Feedback vs. Evaluation and Grades" on p. 17-18.) 
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1. Read this article by Grant Wiggins entitled Seven Keys to Effective Feedback (2012).

2. Read this article by Carol Dweck entitled Caution – Praise can be Dangerous (1999), in which she 
describes her research on Mindsets.

3. Watch this video in which Carol Dweck talks about developing a growth mindset: 

WATCH NOW

https://www.youtube.com/watch?v=hiiEeMN7vbQ&feature=emb_logo


Choose the correct answer.

   What is feedback?
O Feedback gives learners words of encouragement e.g. Well done! Good job!
O Feedback provides a mark and points out learners’ mistakes.
O Feedback is information that tells learners where they are in relation to their 
goals.
  Effective feedback:
O Gives learners as much detail as possible on their performance.
O Does not tell learners where they are going wrong if this will hurt 
their feelings.
O Is clear and specific, highlighting one or two things that will result in 
improvement.
  Learners with a growth mindset believe that successful learning is a 

result of:
O Ability.
O Effort.
O Luck.
 Learners with a fixed mindset believe that successful learning is a result 

of:
O Ability.
O Luck.
O Effort.
  Learners with a fixed mindset:
O Fear failure.
O Do not give up when things get difficult.
O Are ready to accept a challenge.
   Learners with a growth mindset:
O Fear failure.
O Do not give up when things get tough.
O Choose easier tasks which make them look good.
 If a learner has a voice in their head saying, “Oh, you’d better not make a 

mistake, you’d better look smart, people are judging you,” they have:
O A growth mindset.
O Neither of the above.
O A fixed mindset.
 If a learner has a voice in their head saying, “Here is an opportunity, 

here’s a mistake I can learn from, I feel smart when I do something 
difficult,” they have:

O A fixed mindset.
O Neither of the above.
O A growth mindset.
 Feedback that includes praise for effort fosters:
O A growth mindset.
O Neither of the above.
O A fixed mindset.
 Feedback that includes praise for ability fosters:
O A growth mindset.
O Neither of the above.
O A fixed mindset.
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L1: Identifying learners at risk 

Outcomes
– Understand why early identification of at-risk learners 
is important

– Know how to identify learners at risk of falling behind 
in literacy development

The importance of early identification of 
reading difficulties

Remediation is the process of identifying learners who 
are falling behind in reading and writing and helping them 
to catch up.  Early identification is very important.  The 
longer teachers wait, the less likely it is that learners will 
ever catch up.

THE EARLY GRADE READING ASSESSMENT (EGRA)

Identifying learners at risk
6 lessons in this unit11.5

L1: 
Identifying 
learners at 

risk

L2:  
Targeting 
learners’ 
specific 

needs

L3:  
Planning an 

intervention

L4: 
Keeping 

records and 
tracking 
learners’ 
progress

L5: 
Find out more

L6: 
Review

Assessment and 
remediation 

MODULE

11



How do we identify learners at risk?

– Baseline assessment: Teachers should do a baseline 
assessment at the beginning of the year. This should 
cover the components of reading and writing that are 
key at the grade level.  Teachers can use the EGRA for 
this purpose.  They should compare the results with any 
norms or benchmarks that are available.

– Learner profiles and previous year’s reports: These 
can give teachers a good idea of which learners need 
additional support. Once identified, it is helpful to discuss 
each learner’s specific needs with the teacher from the 
previous grade.

– Repeaters: Research suggests that learners who are 
over-age and repeating the grade perform worst on 
literacy assessments. It is important to identify their 
specific problems and provide support for them.

– Observation: Teachers should observe learners on a 
daily basis, especially in Group Guided Reading, and be 
alert to any who need additional support and/or further 
diagnostic assessment.

– Parental input: It is helpful to talk to a learner’s 
parents/caregivers to get a complete picture of the 
child’s challenges.

Reflection
– How do you identify learners at risk in your school?

– How useful do you find Learner Profiles?

THE PURPOSE OF READING NORMS.

EXAMPLE OF READING BENCHMARKS FOR ORF IN 
ISIXHOSA/ISIZULU.

Activity 11.17
True or False?

   Research shows that catching up later is 
more difficult, takes longer and has a negative 
impact on learners’ confidence and interest in 
reading.

O True

O False
 It is important to assess learners’ 

phonological awareness at the beginning of 
Grade 1.

O True

O False
  It is important to assess learners’ letter-

sound knowledge at the beginning of Grade 2.

O True

O False
  It is important to assess learners’ oral 

reading fluency at the beginning of Grade 3.
O True

O False
 There is not much point in talking to 

parents/caregivers, as they have very little 
understanding of their children’s learning 
challenges.

O True

O False
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L2: Targeting learners’   

 specific needs 

Outcomes
– Know how to use assessment results to target 
learners’ specific needs

Using the results of assessment to target 
learners’ needs

Once a learner has been assessed as at risk, the teacher 
needs to target the child’s specific needs. This requires 
looking carefully at the test results, comparing them 
to available norms or benchmarks, talking to the child’s 
previous teacher and parents/caregivers.

It is important to identify where to start when 
supporting a learner.  For example, imagine a Grade 2 
teacher has assessed the following skills in her baseline 
assessment for reading:

– Letter-sounds (phonics)

– Word recognition

– Oral reading fluency (ORF)

– Comprehension

She has 3 learners who have done badly in all these 
assessments.  They know very few letter-sounds and their 
word recognition is very weak.  As a result, their ORF and 
comprehension is almost non-existent.

Where should the teacher start? For any learner who is 
struggling with letter-sounds, the teacher should ask: 
Can the learner hear and distinguish the sounds in a word? 
To find out, she should assess the learners’ phonological 
awareness.  If this is also weak, she should begin by working 
on this together with letter-sound knowledge.  Once this 
has begun to improve, she can move on to segmenting and 
blending, and word recognition. Working with syllable and 
letter cards would also be valuable at this stage.

It is important not to focus only on the very weakest 
learners.  The teacher needs to make sure that all learners 
in her class achieve the assessment standards for the grade 
by the end of the year.  In Grade 3, for example, ORF is 
important.  If the teacher has identified learners who are not 
meeting the benchmarks, she can set targets and work on 
this with the learners in Group Guided Reading.

TALKING TO PARENTS OR CAREGIVERS IS VERY 
IMPORTANT.

TICK THE APPROPRIATE BOX.



Watch video 10,11,12 In these videos, you will see three 
Grade 3 learners doing their baseline assessment for ORF.

While you are watching the video, try assessing their ORF 
using the simple rubric provided.

– Are there any of the learners you think might benefit from 

support?

– How would you provide this? Would you do this during 

Group Guided Reading or would you provide short sessions 

outside of class time? Can  you think of any other ways of 

providing support?

Reflection
– Do you have any learners in your class who have fallen 
behind in reading and writing?

– How do you identify their specific needs?

– How do you target areas of need in your remedial 
teaching?

Activity 11.18
True or False?

    If teachers are not able to target learners’ 
needs, they may pitch an intervention at the 
wrong level.

O True

O False
 Teachers should use the results of 

assessments to target learners’ needs.
O True

O False
 Reading norms help teachers to see whether 

learners are performing at grade level.
O True

O False
 The teacher should not do phonological 

awareness in Grade 3 since this is a Grade R/1 
activity.

O True

O False
 Accurately focused remedial teaching will 

help learners to make progress.
O True

O False

WATCH NOW

WATCH NOW

WATCH NOW

http://media.fundawande.org/storage/resources/Vid_10.mp4
http://media.fundawande.org/storage/resources/Vid_11.mov
http://media.fundawande.org/storage/resources/Vid_12.mp4
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L3: Planning an intervention 

Outcomes
– Understand what a literacy intervention is

– Know how to plan and organise a literacy interventio

What is an intervention?

An intervention is a plan of action taken to help learners 
overcome specific reading problems. It usually lasts for a 
specific period (e.g. extra lessons for a term).  Learners are 
typically put in small groups, pairs or receive one-on-one 
coaching, depending on their needs.

The class teacher works with these learners outside of 
class time or during class time while other learners are 
busy with their usual activities.

How long should the intervention be?

– Research shows that ‘little and often’ (e.g. 15 minutes x 
3 per week) works better than one longer session.

When can you fit it in?

– 15 minutes before/after school each day

– 15 minutes during break time

How should the intervention be carried out?

– One-on-one for learners who really struggle

– In pairs or in small groups

Who can be called on to assist?

– Teacher assistants

– Parents/grandparents

– Unemployed but relatively educated youth

TEACHER WORKING WITH A PAIR OF LEARNERS



What should be taught?

– Teach the targeted areas of greatest need. If the 
learner can’t read words in a sentence, maybe they have 
problems with phonological and phonemic awareness 
or letter-sound knowledge. If so, go back to basic 
phonics. However, if the learner knows letter-sounds 
but has problems with reading words in a sentence, then 
focus on developing blending and segmenting skills and 
provide opportunities for the learner to practise word 
attack strategies.

– Teach explicitly: Make the learning goal clear, model the 
learning, provide plenty of practice and feedback. Assess 
regularly to monitor learners’ progress.

– Teach for mastery: Make sure the learner has acquired 
the necessary skill before moving on to the next step.

Watch a video This video was made at the non-profit 
Stern Center in the USA.  You will see Dr Andrea Brown 
working with 10-year old Becca.  You will see Becca doing 
word reading and ORF assessment tasks.

While you are watching the video, think about these 
questions:

– Why is Becca assessed frequently?

– Why do teachers need to assess continuously?

– Why is not being able to read well described as an 

emotional issue?

Reflection
– Do you have any learners in your class who have fallen 
behind in reading and writing?

– How do you identify their specific needs?

– How do you target areas of need in your remedial 
teaching?

Activity 11.19
True or False?

 An intervention is a project to help learners 
overcome specific reading difficulties.

O True

O False
 Learners are assisted in groups, pairs or one-

on-one depending on their needs.
O True

O False
 Research shows that you need at least half-

an-hour for each session.
O True

O False
 The sessions should contain lots of variety 

so that they are interesting and fun.
O True

O False
 The sessions should aim for incidental 

learning through exposure.
O True

O False

WATCH NOW

https://www.youtube.com/watch?v=FIlNEgMItho&feature=emb_logo
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L4: Keeping records and   

 tracking learners’ progress 

Outcomes
– Know what an intervention to support a struggling 
reader looks like

– Know how to plan and implement an intervention

Why is it important to track a learner’s 
progress?

It is important to keep track of a learner’s progress 
otherwise you have no reliable way of knowing whether 
your intervention is helping the learner or not.

Use assessment data:

– Test the learners before the intervention starts so that 
you know where they are at (or use the baseline results).

– Monitor progress during the intervention.

– Assess learners after the intervention.

Feed back information about progress:

– Show learners what progress they are making.

– Build a growth mindset by praising them for their 
effort.

– Celebrate successes.

Build up the Learner Profile:

– Get information from different sources (e.g. test 
results, observations, information from parents).

– Note small successes.

If a learner is not making progress, try to identify what is 
wrong:

– Is the intervention targeted at the right level?

– Does the learner need one-on-one attention rather 
than working in a group?

– Is a longer intervention needed?

– Has something happened at home to upset them?

– Is a referral necessary?

Reflection
– Know what an intervention to support a struggling 
looks like

– Know how to plan and implement an intervention 

 
 

A TEACHER CELEBRATING A SMALL SUCCESS WITH 
A LEARNER.

A NOTE IN THE LEARNER PROFILE RECORDING A 
SMALL SUCCESS.

Activity 11.20
True or False?

 Assessment data tells the teacher whether 
an intervention is working or not.

O True

O False
 The teacher should not share the data 

with the learner.
O True

O False
 It is important to record the results of 

assessment on the Learner Profile.
O True

O False
 Celebrating small successes gives the learner 

confidence that they are making progress.
O True

O False
 If the learner does not make progress, 

there is not much the teacher can do about it.
O True

O False



 
 
L5: Find out more 

1. This unit has been based closely on the section that deals with supporting struggling learners in 
the National Framework for the Teaching of Reading in African Languages in the Foundation Phase. 
We are attaching the Framework – you will find this section on page 108.

2. Read this article by Carolyn Denton from the Children’s Learning Institute at the University of 
Texas about classroom reading instruction that supports struggling readers.

 

3. Watch this video in which a teacher is working with a learner on his ORF. Notice how they share 
the learning goal and how the teacher links the feedback to the goal.

 

1 
 

Classroom Reading Instruction That Supports Struggling 
Readers: Key Components for Effective Teaching 
by Carolyn A. Denton, Children's Learning Institute, University of Texas Health Science Center Houston 
 
The National Research Council (NRC), a group of experts convened to examine reading research and 
address the serious national problem of reading failure, concluded in their landmark report Preventing 
Reading Difficulties in Young Children (Snow, Burns, & Griffin, 1998) that most reading problems can 
be prevented by providing effective instruction and intervention in preschool and in the primary 
grades. The NRC noted that for students to learn to read well they must a) understand how sounds 
are represented by print and be able to apply this understanding to read and spell words, b) practice 
reading enough to become fluent readers, c) learn new vocabulary words, and d) learn to self-monitor 
when reading to make sure what they read makes sense and to correct their own errors. The NRC 
also found that it was important that teachers provide explicit instruction in phonemic awareness and 
phonics integrated with many opportunities to read and write meaningful, connected text. (They 
purposefully used the word integrated rather than balanced. It isn't enough simply to add on 
components of a fragmented curriculum to balance one with another.) Finally, they noted that 
effective reading teachers adapt their instruction, making changes designed to meet the needs of 
different students. 
 
In summary, the evidence to date shows that there are five overriding research-supported 
characteristics of effective instruction for students with reading difficulties. This article's focus is on 
identifying and then exploring in more detail each of these components of powerful instruction: 
  

1. Teach essential skills and strategies. 
◊ Effective reading teachers teach skills, strategies, and concepts. 

 

2. Provide differentiated instruction based on assessment results and adapt instruction to 
meet students' needs. 
◊ Effective teachers recognize that one size doesn't fit all and are ready to adapt 
instruction—both content and methods. 

 

3. Provide explicit and systematic instruction with lots of practice—with and without teacher 
support and feedback, including cumulative practice over time. 
◊ Students should not have to infer what they are supposed to learn. 

 

4. Provide opportunities to apply skills and strategies in reading and writing meaningful text 
with teacher support. 
◊ Students need to be taught what to do when they get to a "hard word." 

 

Foundation Phase

NatioNal Framework For the 
teachiNg oF readiNg iN aFricaN 

laNguages iN the

WATCH NOW

https://www.youtube.com/watch?v=ZO-4OYiJiUA&feature=emb_logo
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Choose the correct multiple choice answer.

   Early identification of reading difficulties is important because:
O The teacher needs to report this to the SMT as early as possible.
O This will enable the teacher to provide support before it is too late.
O The teacher needs to organise her groups at the start of the year.
  How should teachers identify learners at risk of experiencing reading  

 difficulties?
O By asking the teacher who taught the previous grade.
O By seeing which learners are not outgoing and confident.
O By using a combination of different means of assessment.
   Input from parents/caregivers:
O Ability.

O Is not very helpful since they know little about literacy development.
O Takes too much time to obtain and delays the start of the  intervention.
O Can give the teacher a more holistic view of the child if she asks them  
 the right questions.
 Learners with a fixed mindset believe that successful learning is a result of:
O Shared Reading
O Group Guided Reading
O Paired Reading
  Which of these tests can be used for diagnostic assessment?
O PIRLS
O ANA
O EGRA
   Reading norms:
O Tell the teacher what is normal reading behaviour for a learner.
O Provide an evidence-based benchmark the teacher can use to interpret a  
 learner’s test results.
O Enable the teacher to see whether the learner has passed or failed test.
 What is the suggested benchmark for ORF in isiXhosa by the end of Grade 3?
O 40 wcpm
O 45 wcpm
O 50 wcpm
 Research suggests that learners who are over-age for the grade:
O Do better in tests than learners who are the normal age for the grade.
O Do the same in tests than learners who are the normal age for the grade.
O Do worse than learners who are the normal age for the grade.
 If baseline data is inaccurate:
O The intervention may take longer than expected.
O The intervention will be more costly.
O The intervention will not target the right skills.
 How can the teacher build a learner’s confidence and encourage them to  

 persevere with learning to read?
O Reward small successes, praise the learner for being clever and help  
 them to see that they are making progress.
O Reward small successes, praise the learner for effort and help them to  
 see that they are making progress.
O Reward small successes, give the learner lots of gold stars and high fives.
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L6: Review 
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